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FOREWORD

The idea that observation is crucial to understanding diverse populations is hardly
new to the early childhood community. Yet, to simply say that it is important to our
practice understates its unparalleled significance to our work. From daily health and
safety checks to determining potential foci for program planning, the employment of
a critical eye has become the very foundation of all that we do! Consequently, learning
how to observe in a systematic way is the cornerstone of programs for prospective
early childhood educators. While these formative years of training cultivate a variety
of skills, early childhood preparatory programs are especially committed to laying the
groundwork for a professional journey that routinely incites the power of observation
to facilitate a deeper awareness of the children and families we serve.

Although purposeful observation is a long-standing tradition in the field, its
continued use in many early childhood settings should not be restricted to deter-
mining children’s play interests and identifying and supporting related develop-
mental milestones. While these functions are important to our work, they operate in
tandem to tell but one part of a multifaceted story, a narrative rich with possibilities
that can be illuminated only through the integration of a repertoire of observation-
based strategies that make all aspects of a child’s thinking visible (Wien, 2013).
Researchers refer to this process as pedagogical documentation and argue that its
transformative potential resides in its insistence upon seeing beyond development
to capitalize on the complexity and diversity of teachable moments. Where conven-
tional approaches to observing produce accounts of significant events that validate
the perspective of the educator, pedagogical documentation celebrates countless ways
of being, thinking, and doing and draws children, families, and educators together as
co-constructors of knowledge. Together, they become capable, competent, curious,
and critical thinkers (Ontario Ministry of Education, 2014) whose mutual collabo-
ration generates innumerable theories to help make sense of the world. In this way,
pedagogical documentation emerges as a mechanism for unmasking a tale otherwise
constrained by conventional approaches to observation, which tend toward chroni-
cling a series of seemingly random, isolated events without probing deeper to expose
the common thread that binds them. In light of this limitation, the use of pedagog-
ical documentation has gained increasing momentum in recent years. It is a shift that
has transformed early childhood practitioners into pedagogical storytellers, whose
partnerships with children, families, and colleagues produce inquiry-based learning
journeys that honour the perspectives of all parties (Yu, 2008).
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I'm proud to have been a member of the early childhood profession for nearly
15 years, an experience that has given me first-hand knowledge of the value of ped-
agogical documentation to transforming practice, primarily through my work as an
early childhood program supervisor with a large urban institution. As our approach
to planning revolved around children’s emerging interests, conducting observations
that captured these was our highest priority. Most staff became adept at doing so and
routinely crafted experiences that were logically connected to the developmental
continuum. After years of approaching curriculum design in this way, planning for
emerging interests became second nature. So, too, was the ability to apply develop-
mental rationale to all pedagogical decisions. Despite this aptitude, however, I sensed
we were somehow missing the bigger picture—that significant pieces of learning
stories were being silenced through engagement with a process for planning that
positioned the educator as the expert.

As I continued at that time to grapple with this sense of unease, I happened upon
an article on pedagogical documentation in a graduate course I was taking (Seitz,
2008). Of the numerous claims made, it was the authors’ link between pedagogical
documentation and the rights of individual learners that most resonated with me,
especially when much of my own writing and research was committed to social
justice issues. And so it came to be that learning stories were introduced to the
programs I supervised, forging necessary links between multiple observations com-
posed of details contributed by educators, children, and families alike. Suddenly
voices once silenced by traditional curriculum practices were heard, generating ques-
tions for exploration and related hypotheses that reflected multiple perspectives and
produced a depth of investigation our programs had never before seen. And just as
that article suggested, this profound shift in process seemed to benefit, in particular,
children and families from marginalized groups. In fact, collaborative inquiry and its
subsequent chronicling built bridges across difterence and partnerships in practice
through which educators, children, and families became co-authors of learning
stories with no finite ending, tales that could be told and retold in a continuous
cycle of collaborative meaning-making. For populations whod grown accustomed
to alienation from mainstream educational practices, pedagogical documentation’s
valuing of a plurality of ideas and voices ushered in a new way of thinking and doing
within our organization—a process through which what it meant to be an educator
and a learner was necessarily disrupted, leaving no one member of our learning
community profoundly unchanged. Never underestimate the power of observation!

Ryan Campbell, R.E.C.E., B.A. (ECE), M.A. (ECS), Ph.D.(c)
Professor, Humber College Early Childhood Education
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PREFACE

The primary focus of this text is to promote observation and encourage peda-
gogically sound observational practices. Through observation and the creation of
pedagogical documentation, we learn about, appreciate, and make visible the daily
experiences of children: their dizzy play, their ability to create, their curiosity, how
they understand their world, their capacity for wonder, and how, over time, they
grow and change. Change happens to those who observe and document as well,
and that is another exciting focus of the fifth edition of this text, Observing Young
Children: Transforming Early Learning through Reflective Practice. Through the lens
of appreciative inquiry and the cycle of observation, we invite you to create a new
space in your mind where you can develop transformative ways of teaching

and learning with children, families, the early childhood profession, your own
community, and the global village.

This text provides a comprehensive investigation of the topic of observation
and pedagogical documentation for students, educators, administrators, parents,
and consulting professionals or clinicians (such as resource professionals, speech
pathologists, occupational therapists, or physiotherapists) who are involved
with young children. It is particularly relevant for educators of infants, toddlers,
and preschoolers; children in junior or senior kindergarten; and children who
are in private home daycare, after-school programs, elementary school, and
other settings.

Throughout this text, the process of observation and pedagogical documentation
of children is examined, along with the aspects of practice that support and
influence the dimensions of an early learning environment. Through appreciative
inquiry and reflection, professionals and families are brought together to form
collaborative learning communities where mutual education takes place. Inquiry
forms the basis for this process, asking questions such as, “What elements compose
quality, responsiveness, and inclusiveness in early learning communities or
environments?” and “How will self-reflection be valued or promoted within the
day?” This investigative and reflective process can be truly transformational as it
takes us to new places of thought and practice. Seeing new possibilities that can
transform any practice is exciting and rewarding, especially knowing that through a
new lens, the observer is able to better perceive the children’s learning, a newcomer
family’s experiences, or the ways that community resources can build capacity and
provide for enriched experiences for children and their families.
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As students and professionals of early childhood education, you will explore and
discover the world of children with this text and learn about families and commu-
nities. You will be amazed, surprised, and rewarded, for this journey and career is
both a deeply personal and a professional process. We hope that, by studying and
applying the content of these chapters and the online site, you will find a meaningful
way to tell your own story, as well as the stories of children and families. We invite
you to join in Chapter 1 and stay with us as the dialogue continues into the last
chapter, where we explore the important role of observer as leader and mentor, as
well as new directions of observation and pedagogical documentation involving
technology and social media.

We are excited about your journey as you develop your observation skills and
your sensitivities and abilities to document the world of children, portraying their
experiences as meaningfully as you can. Once this process has begun, it leads to a
lifelong pursuit of learning.

OBSERVING YOUNG CHILDREN: THE FIFTH EDITION

The fifth edition of Observing Young Children: Transforming Early Learning through
Reflective Practice has been updated to reflect the changes occurring in the early
childhood profession, such as the growing synthesis between early childhood pro-
grams and the role of public education. Benefiting from the global reach of inno-
vative educational practices, the early childhood community in Canada has seen
significant shifts and begun new ways of observing and documenting children’s
thinking and expression. We, the authors, have changed as well, deepening our
beliefs in responsive, inclusive practices that reflect what is meaningful in children’s
lives and in the lives of their families and communities. Observation is still at the
centre of our inclusive and responsive practice, reflecting who we are, what we
believe, and how we reveal this to ourselves and others. How observation informs
practice through appreciative inquiry is reflected in subjects such as family-centred
practice, team relationships, capacity building, the environment, early intervention,
and early identification.

Observing and documenting children’s learning, growth, and experiences is a
responsibility as well as a joyous practice. To support your learning, in this text you
will find ideas, examples, guidance, strategies, and adaptations that are current and
relevant, and that will be of benefit to you now and in the future. Many of the chap-
ters have exhibits and links to various frameworks across Canada and internationally
(including the Ontario Early Learning Framework, How Does Learning Happen?),
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enabling educators to draw connections between observing and pedagogical
documentation with links to practice. You will note that some of the chapters are
about skill building and have an informational focus, while other chapters explore
philosophical practices such as the ethics of observation, concepts of mutual educa-
tion, and the inclusive concept of environment.

For the seasoned educator, some of the content will be familiar, yet the appreciative
inquiry approach and cycle of observation may give you a flexible and inspiring frame-
work for creating or continuing to build sound observation and pedagogical docu-
mentation practices that engage all educators, children, families, and communities.

Part 1 focuses on observation in a broad sense, examining one of the most com-
plex educational practices in the field of early childhood. Observation plays more
than a vital role—it is the substance of all pedagogical documentation. It is still the
primary means of acquiring the knowledge we have about children and all aspects
of our professional practice. It is also in this portion of the text that we introduce the
observer to the rights of children and the important ethical considerations we must
reflect upon as we prepare pedagogical documentation.

Our current professional practice requires educators to be innovative, creative,
and co-constructive in their approach. The documentation, presented primarily
in Part 2, serves to demonstrate that with a wide variety of choices, observers can
gather information that supports a holistic portrayal of any child. Premised on a
pedagogical approach to documentation, these chapters highlight the importance of
children, families, and educators co-observing, co-documenting, and making vis-
ible the voices of all in the learning environment. Each method in this text includes
the practice and approach of appreciative inquiry and facilitates the use of inquiry,
reflection, and interpretation within a team approach. Explored in depth are current
and trending documentation methods, all of which can be technologically produced,
prepared, accessed, and shared. Furthermore, these methods support choice and
discussion; they can be adapted to support any philosophy or practice; and when
these methods are combined or used alongside traditional observation or assessment
methods, educators are better equipped to support transformation of their practices
no matter where they are in the world.

Part 3 continues with the topic of pedagogical documentation, introducing
curriculum and portfolio development (e-portfolios and hard-copy portfolios),
as well as examining early intervention and early identification. New directions
in social media and technology conclude this section, giving educators, families,
children, and administrators a potentially new forum for co-documenting and
making sense of what we see and hear, as well as for co-educating, co-constructing,
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and co-planning. Administrators of early childhood programs who are working to
develop responsive, inclusive programs will find expert advice and innovative ideas
as they consider the best possibilities in collaboration with their learning community
for their centre, school, or agency.

This fifth edition emphasizes the links between observation and appreciative
inquiry; observation and pedagogical documentation; responsive, inclusive practice
and the cycle of observation; diversity within communities and capacity building;
early identification/early intervention and professional relationships; and personal
beliefs/values and the development of meaningful curriculum and environment.
Using the cycle of observation, each link is examined to illustrate how observation may
begin like a stone dropped in the water—beginning with the observation of a child,
which sends ripples out in all directions to reach the community and even global shores.

STRUCTURAL ORGANIZATION OF THE FIFTH EDITION

The structural organization of the text remains the same as in previous editions.
Parts 1, 2, and 3 serve to organize content into three main parts.

Part 1. Observation reveals how children see their world, what they think about
it, how they use the things that are in it, and whom they trust, play with, and want to
be around. Observation is setting-independent, serving no one particular philosophy,
and is used by educators the world over. Observation is still the most important inves-
tigative methodology we have to discover how young children grow and develop.

Part 1 is divided into three chapters. Chapter 1 begins with a discussion of obser-
vation and appreciative inquiry and illustrates why observation is important in all
aspects of education, regardless of pedagogy and philosophy. Play, family, diversity,
and culture are examined as a context for observation, along with a look at the role
of the educator in responsive, inclusive practice. Chapter 1 briefly examines areas of
child development, rates of development, and developmental guidelines and prin-
ciples. It includes the topic of observation in research, both historical and current
perspectives. The chapter provides a foundation from which further learning can be
pursued, linking current practice to all aspects of the observation process.

In Chapter 2, one of the most important concepts is introduced—one that you
will see throughout the entire text—the cycle of observation. The basic questions
of observation—who, what, how, when, where, and why—are also explored. Topics
related to the observation process, such as occupational standards and challenges
to effective observation, are investigated. This chapter is also about getting ready to
begin the actual process of observation and relevant concepts to reflect upon, such
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as the rights of children, the Code of Ethics, and confidentiality—concepts and ideas
that will lay the foundation for ensuing chapters.

Chapter 3 is about pedagogical documentation. In this chapter, you will learn
the influence that bias and judgment have upon the observation and documenta-
tion process. An expanded section on bias will assist you with exploring the very
real world of perception, values, and bias and their impact on your development as
a professional. Expanded significantly in this chapter is the interpretation process.
Chapter 3 will explain how difterent documentation methodologies require us to
approach interpretations in different ways.

Another area thoroughly examined in this chapter is the actual writing process,
with concrete, practical examples, guidelines, and suggestions. Few texts in the field
of early childhood provide relevant information on the unique writing process that
is pedagogical documentation. Even fewer texts address the concerns of mature stu-
dents who have been away from school or those of newcomer students from other
countries. This chapter will support their development as observers and writers
of observations.

Part 2 introduces two major categories of documentation methods and is com-
posed of two chapters illustrating a wide variety of ways in which to document and
interpret the growth, learning, and experiences of young children. Chapter 4 speaks
to the narrative, open style of pedagogical documentation, such as the anecdotal
record, photographs and text, learning stories, audio recordings, and video record-
ings. The closed types of records illustrated in Chapter 5 include those that target
specific behaviours, such as the checklist, or track the social play of a child, such as
the participation chart.

Part 2 is the most pragmatic section in the text, as it provides numerous prac-
tical, current, and popular ways of gathering, documenting, and making visible the
learning of children. We have tried to encompass a wide spectrum of documenta-
tion, from a basic checklist to examples of pedagogical documentation embraced
and practised in schools and early childhood centres across Canada and around
the globe. We do not promote one type of record above others; rather, we propose a
variety of choices so that reflection may prompt an inquiry, new questions, a discus-
sion, or, after reflection, the adoption of new pedagogical documentation methodol-
ogies that support and reflect the children and families in one’s learning community.

The text and the online site provide numerous methods for documenting the
experiences of young children, the interactions and relationships of adults and chil-
dren, and the environment. The examples found in these two chapters can be used
with different age groups, as well as with populations of children who may require
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adaptations or extra supports. An advantages/disadvantages chart of the methods is
included in MindTap to allow for quick comparison.

The comprehensive exhibit examples in these chapters and online illustrate
real student work that exemplifies the notion that through observation, students
can construct their own meaningful documentation. We hope these examples will
encourage you as you begin your journey as a student-observer.

The purpose of Part 3 is to look through the lens of the cycle of observation to
reflect and see new possibilities, creating a new space in your mind that can trans-
form what you see and believe. Part 3 is about reflective practice—a key concept fun-
damental to observation, particularly when living in a society that is ever-changing,
with research and practices that constantly evolve and reframe our thinking. Change
invited us to create this fifth edition, where the vibrant process of investigating,
learning, and reflecting continues to encourage dialogue, sharing, and discovery of
innovative ways to observe and document the lives of children.

In Part 3, we explore how our beliefs and practices around observation are
reflected in day-to-day interactions, families, communities, and the global village.
With the immediacy of social media and the Internet, it is no wonder that we look
not only to our own neighbourhoods but also outward to others for their philos-
ophy and practices regarding children and families. Guided by responsive, inclusive
practices, educators look to models and their principles, goals, and core values to
reaffirm, discover, and reflect. Exploring alternative methods that assist us in cre-
ating the most useful, meaningful ways of sharing the learning and development of
children is necessary.

CHANGES TO THE FIFTH EDITION

This text is the fifth edition of Observing Young Children: Transforming Early
Learning through Reflective Practice. The first edition was published in 1999, the
second in 2004, the third in 2009, and the fourth in 2012. Major changes in each
edition reflect the changes in the field of early childhood, our knowledge base, leg-
islation, and society, and an overall transformation of the pedagogy of education
and play.
The general changes to each chapter are as follows:
« An overview is presented at the start of each chapter.
o Focus questions at the beginning of each chapter are included to prompt inquiry

and discussion of key topics in the chapter.
« A summary is provided at the end of each chapter.
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» Key terms are highlighted in each chapter and a glossary of these terms is pro-
vided at the end of the text.

o Each chapter incorporates exhibits designed to highlight a concept or provide a
specific example of chapter material.

o The new colourful design with outstanding colour photos and print makes this
edition visually interesting and engaging.

e An Advantages/Disadvantages section for each of the observational methods in
Chapters 4 and 5 has been included in MindTap to allow readers to determine
which best suits their purpose for observing.

CHAPTER 1

Chapter 1 begins Part 1 and has been revised to include new research, topics, termi-
nology, exhibits, and concepts that reflect current and leading-edge early learning
observational practices. Chapter 1 begins with the image of a child and details why
this focus is all-important in the process of observation.

In this edition, the relationship between observation and appreciative inquiry is
explored in depth to look for the “possibilities” where the voices of children can be
heard. Inspired by sociocultural theory, inquiry-based thinking forms the catalyst
for learning and pedagogical documentation. Reasons to observe are covered as in
previous editions, but references to new inquiries, such as ethnographic research,
illustrate the changing methodologies used to capture not only information but also
the relationships of information and what that means. The content in Part 1 speaks
to the educator as part of a responsible early learning community and highlights the
importance of understanding the complex nature of the observational process. Using
a responsive and inclusive lens for observation, this chapter strengthens the reflec-
tive practices of today’s educators and further emphasizes the role of the educator as
a partner in a broader early learning community.

CHAPTER 2

In this chapter, the key concept of the cycle of observation is introduced and
explored in further detail than in previous editions, connecting this content to all
chapters throughout the text. The observation cycle includes children, families, edu-
cators, the environment, the community, and much more. This concept is not new,
but how it is used to support the main themes of this text is new and visionary; it

is the primary vehicle for reflection and inquiry. New to this chapter are the deeply
explored topics of the rights of children and ethical issues in observation and peda-
gogical documentation, and how these topics relate to the observer and the ethical

NEL Preface xxiii



and confidential process of observing and documenting the experiences of children.
Chapter 2 has also been revised with new research, exhibits, photos, and examples.

CHAPTER 3

Chapter 3 separates this text on observation from all others as it clearly addresses
the complicated task of writing, documenting what is seen or heard. As writing
observations in the field of early childhood offers its own set of challenges, this
chapter clearly addresses those challenges and the often-asked question, “How

do I write this?” It tackles some of the main issues of writing: lack of confidence,
writing when you have been out of school for some time and are returning as a
mature student, and writing as an English-language learner. Writing observations
in early childhood settings offers its own set of challenges, whether it is with the use
of electronic devices or pen and paper. Student examples in the text demonstrate
what is possible while providing strategies and ideas. The Chapter 3 focus on skill
development is supported by dozens of closed-captioned videos featuring a wide
range of age groups from the online Instructor’s Manual. This chapter also explores
the topic of bias, cautioning students to document their observations in such a way
that represents children fairly and equitably. Chapter 3 also includes new photos, key
terms, exhibits, and topics.

CHAPTER 4

Chapter 4 begins Part 2, introducing observational narrative methods that are
open-ended, flexible, and focused on capturing the spontaneous learning and
experiences of young children. In this edition, this chapter has been expanded to
include methods that favour the practices of responsive, emergent, or play-based
curriculum, focusing on the spontaneous learning opportunities in the early
childhood setting. The choice we make reflects the inquiry. Creation of the docu-
mentation and subsequent revisiting by the educator and/or families and children
shape what is important. These observational tools form one of the major group-
ings that can be represented in a child’s portfolio. This chapter helps answer the
question, “What are the advantages of the visual alternatives to print-dependent
methods used to document the activity of children?” Using these observational
methods offers ways to discover what is new about children, uncover what had
been previously unknown, or begin to develop information about a story or project.
Technology plays a role in the way we document the experiences of young chil-
dren, and this chapter, along with Chapter 8, illustrates with examples the changing
nature of observation.
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Pedagogical documentation allows students to see their own learning through
their observations, which gives them another benchmark for their success besides
tests and assignments. Students and instructors are again privy to resources and
links for this chapter online. Chapter 4 also contains new research, photos, examples,

and exhibits.

CHAPTER 5

Chapter 5 offers many types of methods that target behaviours or experiences seen
by educators as a means to learn specific information about a child or situation. In
this edition, Chapter 5 examines these methods more clearly and in more detail,
explaining why they are useful and giving examples that are meaningful for an edu-
cator. These methods have been streamlined with new content and examples that
more thoroughly explain their possible adaptations. These observational methods
are presented to invoke discussion and reflection regarding how educators might use
them to inform their practice. For Chapters 4 and 5, a chart listing each documenta-
tion method’s advantages and disadvantages is provided in MindTap.

CHAPTER 6

Chapter 6 is the first chapter of the last section: Part 3. Chapter 6 has been
completely revised since the last edition. This chapter asks and answers the

question, “How do we determine a framework in which to organize our pedagogical
documentation, and how do we share that information?” Chapter 6 is the application
of previous chapters. This chapter takes a broad look at how the cycle of observation
opens the door to the mutual education of educators, families, and the community
through reflection, inquiry, and appreciation. New research, exhibits, and content
highlight how reflection and observation build self-awareness in educators, how
mutual education between children and adults facilitates “possibility” thinking,

and the importance of building our own pedagogy of observation and documen-
tation. Chapter 6 prompts the reader to use a number of responsive and inclusive
perspectives when observing young children, looking beyond the traditional devel-
opmental lens to consider many other approaches, such as those of sociocultural and
psychological influences. Approximately half of this chapter is devoted to the devel-
opment of portfolios. The investigation of portfolios reveals a comprehensive look
into relevant subtopics such as e-portfolios, stages and content of portfolios, how

to link documentation and information to professional standards and frameworks,
and the various types and forms of portfolios. In addition, resources online provide
examples, research, and related topics.
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CHAPTER 7

Chapter 7 connects the learning from previous chapters and describes how early
identification and early intervention transform practice with the cycle of obser-
vation. This chapter explores the complex process of both topics, starting with
family-centred practice, interprofessional education, assessment tools, individual
planning for a child with special needs, and the terminology associated with the
individualized planning process.

Chapter 7 afirms the notion that observation is integral to everything we do
as educators, especially when it involves children and families who need extra sup-
ports and services. In this edition, we realized that involvement in the observation
cycle takes us beyond the corridors of early childhood settings and schools out into
the community, both local and global; it causes us to step out to look back in and
be involved in appreciative inquiry that involves assessment, teams, collaboration,
and mutual education. The cycle of observation leads to discussion of referrals,
adjustments and adaptations, environmental design, and the ways that children
and families can draw assistance from the knowledge and skills of educators and
the community. Integral to this chapter are further resources and examples pro-
vided online.

CHAPTER 8

Chapter 8, more than any other chapter in this text, introduces new terms, exhibits,
and content. College and university instructors will be pleased to see this content
included in the fifth edition. This chapter begins with an exploration of the role of
environment as co-educator and co-play partner with children. Understanding that
a quality environment is much more than just the physical attributes of a space is
important; educators must observe a number of environmental aspects, including
relationships and the psychological tone of the space, to understand its role and
interactions with children.

Chapter 8 carefully weaves together all previous chapters in this text; the role of
the educator has transformed so significantly that it is important to challenge our
current professional paradigms of practice. Opportunities are vast for educators to
take on the role of leader and mentor in evolving observational practices to reflect
both pedagogical documentation methodologies and the necessary components
within the cycle of observation that is discussed throughout this text. Examples are
available online of educator leaders in the profession who are innovative in social
media documentation methods in order to function in a co-education role with chil-
dren and families.
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Chapter 8 also explores trends in social media documentation, as there is much
to learn about this social media technology, its ability to include the voices of chil-
dren and families in real-time learning experiences, and its ability to make children’s
learning visible. To be a transformational observer, it is important to maintain
currency in one’s knowledge and skills regarding observation and documentation.
Participation in ongoing professional development and communities of practice is
important for educators, as is the documentation of one’s own growth and develop-
ment in a portfolio as an educator. Researcher and lifelong learner, participant in
ongoing professional development, and contributor to community capacity-building
are all-important roles that educators must assume to further support and promote
innovative observational practices.

SPECIAL PEDAGOGY TO SUPPORT LEARNING
INSTRUCTOR'S RESOURCES

These online instructor’s resources provide password-protected content for use

by any instructor, and are especially helpful to part-time instructors or instructors
new to this course material. Included in the resources for each chapter are
expected content such as a test bank of informal and formal assessment items,
Microsoft® PowerPoint® presentation slides, and an instructor’s guide that con-
tains key concepts, engagement strategies, reflective questions, internet and video
exercises, and annotated lists of recommended resources, such as articles, texts,
videos, and websites. The instructor’s manual also includes sections on student
motivation and challenges to learning, engagement strategies, and reflections

on teaching.

G)neTa

engagement | assessment | success
NELSON EDUCATION TEACHING ADVANTAGE

The Nelson Education Teaching Advantage (NETA) program delivers research-
based instructor resources that promote student engagement and higher-order
thinking to enable the success of Canadian students and educators. Be sure to
visit Nelson Education’s Inspired Instruction website at http://www.nelson.com/
inspired/ to find out more about NETA.

The following instructor resources have been created for Observing Young
Children, Fifth Edition. Access these ultimate tools for customizing lectures and
presentations at http://www.nelson.com/instructor.
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NETA Test Bank

This resource was written by Kristine Fenning and Sally Wylie. It includes approx-
imately 40 multiple-choice questions written according to NETA guidelines for
effective question construction. Also included are more than 40 short answer and 80
essay questions that, together, cover the full scope of the text.

NETA PowerPoint

PowerPoint lecture slides for every chapter have been created by Kristine Fenning
and Sally Wylie. There is an average of 18 slides per chapter, many featuring key
figures, tables, and photographs from Observing Young Children. NETA principles of
clear design and engaging content have been incorporated throughout, making

it simple for instructors to customize the deck for their courses.

NETA Instructor’s Guide

The Instructor’s Guide to accompany Observing Young Children, Fifth Edition, has
been prepared by Kristine Fenning and Sally Wylie. This manual is organized by
chapter and contains sample lesson plans, learning objectives, suggested classroom
activities, and a resource integration guide to give instructors the support they need
to engage their students within the classroom.

As with the text, the Instructor’s Guide represents a complete update of previous
instructor manuals for this text. A key highlight or added value is that while stu-
dents are using documents available online, instructors are able to access their own
resources that connect to students’ understanding of content explored within their
text and online. This coordinated approach to learning and teaching offers a rich
hybrid experience of research, examples, and content for all involved.

Day One Slides

Day One—Prof InClass is a PowerPoint presentation that instructors can customize
to orient students to the class and their text at the beginning of the course.

¢ Mindlap

N}
5

MindTap

Oftering personalized paths of dynamic assignments and applications, MindTap is
a digital learning solution that turns cookie-cutter into cutting-edge, apathy into
engagement, and memorizers into higher-level thinkers. MindTap enables students
to analyze and apply chapter concepts within relevant assignments, and allows
instructors to measure skills and promote better outcomes with ease. A fully online
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